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Lesson 3: Chinese Immigration Quest to BC

Lesson Plan

Theme

Decisions to immigrate to a
new country have multiple
causes and consequences.
These causes and
consequences can include both
positive and negative, and both
intended and unintended.

Activity / Task

Students explore the causes
of immigration and compare
them to the consequences
Chinese immigrants
encountered in Canada during

1853—1923 and 1947-1960.

www.openschool.bc.ca/lbambooshoots

Lesson Plan

Focus Question

What caused increased
immigration from China to
Canada during 1853—1923 and
1947—1960, and what were the
most important consequences
of this immigration?



Lesson 3: Chinese Immigration Quest to BC Lesson Plan

Objectives Learning Outcomes
Students will be able to Students will be able to
understand different causes explain multiples causes and
and consequences involved in consequence of Chinese
Chinese immigration to BC in immigration to BC and make
the past and the consequences recommendations based on
they experienced. their research.

Historical Thinking Competencies

Understanding the motivations for Chinese immigration to Canada
by demonstrating historical perspective taking and understanding the
conditions that Chinese immigrants encountered upon arrival in Canada.

Distinguishing causes from consequences; to understanding relationships
between causes and consequences, such as unintended consequences;
to keep an open mind while identifying consequences (i.e., recognizing
both positive and negative consequences).

Core Competency Focus

Ciritical Thinking: Question and investigate.
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Lesson 3: Chinese Immigration Quest to BC Lesson Plan

Lesson Preparation

Time Frame: Two to three classes

Teacher Backgrounder:
To familiarize yourself with Chinese Immigration to Canada, you may wish to read the
following Historical Backgrounder:

Chinese Immigration to Canada

Materials:

Blackline Masters and Rubrics are included at the end of this lesson plan. Other
support materials, as well as an editable version of the lesson plan, can be found in
the Grade 5 Teaching Materials on the website
www.openschool.bc.ca/bambooshoots

Computer and projector (if possible)

Historical Backgrounder: Yip Sang and the Wing Sang Company
Teacher Resource Package: Immigration Office Wall Poems
Student Resource Package: Immigration 1853—1923

Student Resource Package: Immigration 194/—1960

Blackline Master |:
Identifying Causes and Consequences

Blackline Master 2:

Comparing Causes and Consequences of Vocabul
Immigration ocabufary
Rubric | Immigration:
Assessing Causes and Consequences coming to live
Rubric 2: permanently in a
Comparing Causes and Consequences foreign country
In Two Time Periods
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Lesson 3: Chinese Immigration Quest to BC

Lesson Sequence

The “Hook’ (Suggested Introduction)

Share the wall poems with students in one of the
following ways:

print and display the posters in your classroom
print images of the wall fragments and pass
them around to students

project the posters or images for the class

Read the wall poems out loud to the class and
either project the archival images of the wall
poems, or pass the poster around the classroom.

Ask the class what they think the poems mean.
What is the tone of each poem?

Tell the class that these poems were written

by Chinese men who had just arrived in BC, by
boat from China. When they arrived in Canada,
some had to stay in an immigration building

for weeks, sometimes months, to have their
immigration papers processed. Show photos of
men lined up at the immigration buildings.

Part A - Introduction to Immigration

Lesson Plan

Ask the class if they or their parents or grandparents moved from a different
country, or a different part of Canada to live in BC. If students have experienced

this, discuss how they felt leaving their home of origin.

»  Were they homesick?
» Were they excited?

» What were the reasons their family decided to leave their city or country?

(This question might be sensitive for some students.)
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Lesson 3: Chinese Immigration Quest to BC Lesson Plan

2. Remind the students that daily life for any of their family members who
immigrated in the past was different from daily life today. VWe need to consider
people’s attitudes, values, beliefs, and experiences at the time in which they lived
to better understand what caused them to immigrate and the nature of the
consequences of their immigration.

3. Read the story of Yip Sang, from the Historical Backgrounder, aloud to the class.

4. Chart the following on the board for student reference. With the class, make
inferences as to the causes (reasons) Yip Sang left China for North America (e.g,
war, poverty, parents died, gold rush, etc.). Identify the consequences (outcomes)
of Yip Sang’s immigration (e.g., too late for the gold rush, menial work, hired by
CPR, etc.). Encourage students to identify the unintended consequences (e.g.,
didn't strike it rich in the gold fields, but he was hired by the CPR; made enough
money to start a business; etc.). Ask the class if any of Yip Sang's intended reasons
for coming to Canada worked out. (He did become wealthy, but not from the
gold field; his wealth came from being a successful merchant.) Based on the
students’ speculations, mark the intended consequences with an |, the unintended
consequences with a U, the positive consequences with a plus sign, and the
negative consequences with a minus sign.

Yip Sang
Causes Consequences
War Too late for the gold rush (U-)
Poverty Had to do menial work (U-)
Parents died Hired by CPR (U +)
Gold rush Started the Wing San Company importing and exporting goods (U +)
Became wealthy eventually (1+)

5. Ask students: What did Yip Sang sacrifice when he came to Canada? (He
had to leave home and family. He worked at menial jobs in San Francisco and
Vancouver,)
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Lesson 3: Chinese Immigration Quest to BC Lesson Plan

6. Introduce the lesson question to students: How were the causes and
consequences of immigration from China to Canada different and similar during
the two time periods!

/. Have students review the events and classroom timeline from Lesson |. Based
on their research and presentations in Lesson |, ask the class what events they
think might have had an impact on why Chinese people immigrated to Canada
(e.g., war, poverty in China, gold rush, building the CPR, the Exclusion Act, the
Head Tax, the Repeal of the Exclusion Act in 1947, etc)

Part B — Chinese Immigration in Two Time Periods

This activity uses various immigration stories and primary resources to get students
to identify the causes and consequences of immigration during 1853—1923 and 194/—
1960. Once they have done this, they will compare the time periods.

The student resource packages include immigration stories and primary sources.

Student Resource Package: Immigration 1853—1923

Lee Mong Kow
CD Hoy
Fred Soon

Student Resource Package: Immigration 194/—1960

Fred Mah
Gim Wong
May

Note: Some primary resources are specific to individual immigration stories.

|, Divide the class in two groups according to the time periods: 1853—-1923 and
1947—1960. Organize students into pairs or small groups. Have students choose,
or assign an immigration story.

8 www.openschool.bc.ca/bambooshoots



Lesson 3: Chinese Immigration Quest to BC Lesson Plan

2. Distribute to the students the primary sources

and immigration stories for the time period Differentiation:

they are studying. Have the students identify Students can choose
possible motives or causes from immigration one or more of the
story and primary sources to determine related immigration stories
consequences. To do this, they will complete in the time period
Blackline Master |: Causes and Consequences. to analyze.

Lesson Conclusion:

|, Ask students to compare and contrast the causes and consequences of
immigration during 1853-1923 and 194/-1960. Their final assignment is to decide
whether the causes and consequences of immigration in the two time periods
were more similar or more different. They can record their assessment on
Blackline Master 2: Comparing Causes and Consequences of Immigration.

2. Ask one member of each group or pair to form a new group or pair with
someone who studied another time period. Students present their evidence,
and inferences on possible causes and likely consequences to their new partner
or group. They support each other by sharing their resources and notes, but
they make their final assessment individually. Encourage the students to be
independent-minded; they can make their own assessment, even if it is different

from their partner’s. There are no wrong
answers as long as the students can support their

Differentiation: conclusion with sufficient evidence to show how
Students can use it is plausible.

additional stories and

primary sources before 3. Ask students to return to their original
coming to a conclusion partnership or group to share their

about the differences and comparisons.

similarities in the causes
and consequences of the
two time periods.
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Lesson 3: Chinese Immigration Quest to BC

Assessment Options:

Rubric I: Assessing Causes and
Consequences

Rubric 2: Comparing Causes and
Consequences in Two Time Periods

Extension Activities:

Invite students to interview relatives about
their reasons for immigration or migration
and to ask what the experience was like.
(If discussing migration, students can ask:
“Why did they change location within the
city, province or country?™). Students
report back about the causes they
discovered during the family interviews.

Students imagine that they are immigrants
during the time period under study.

They write a letter to someone in China
describing what they hoped would have
happened when they immigrated to BC,
and what the outcome actually was.

Invite a member of the Chinese community
who has immigrated to Canada (or a new
Canadian immigrant from another country)
to your classroom to discuss her or his
experience.

Have the students engage in a U-debate
on whether they would recommend that a
Chinese person should immigrate to Canada.

Lesson Plan

Additional Resources

The Early Chinese Canadians
1858-1947:

https://www.collectionscanada.gc.ca/
chinese-canadians/021022-1100-e.html

Heritage Minutes:
The Building of the
CP Railroad 1884

https://www.historicacanada.ca/
content/heritage-minutes/nitro

Novel — The Bone Collector’s
Boy by Paul Yee

This is an immigration story
about a |4-year-old boy who
immigrates to BC in 1907.

CBC Digital Archives:
The Personal Impact of
Racism
http://www.cbc.ca/archives/entry/
chinese-immigration-the-personal-
Impact-of-racism

(1:53)

CBC Digital Archives:
Chinese Immigrants Not
Welcome Anymore

http://www.cbc.ca/archives/entry/
chinese-immigration-not-welcome-

anymore
(5:48)
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Lesson 3: Chinese Immigration Quest to BC Blackline Masters

Blackline Masters

Blackline Master |
|dentifying Causes and Consequences

Blackline Master 2
Comparing Causes and Consequences of Immigration
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Lesson 3: Chinese Immigration Quest to BC Blackline Master |
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Blackline Master 2

Lesson 3: Chinese Immigration Quest to BC
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Blackline Master 2

Lesson 3: Chinese Immigration Quest to BC
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Blackline Master 2

Lesson 3: Chinese Immigration Quest to BC
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Blackline Master 2

Lesson 3: Chinese Immigration Quest to BC
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Lesson 3: Chinese Immigration Quest to BC Assessment Rubrics

Assessment Rubrics

Rubric |
Assessing Causes and Consequences

Rubric 2
Comparing Causes and Consequences in Two Time Periods

e e : o
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Rubric |

Lesson 3: Chinese Immigration Quest to BC
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Rubric 2

Lesson 3: Chinese Immigration Quest to BC
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Lesson 4: Apologies for Past VWrongs Lesson Plan

Part B — Reviewing the Apology to Chinese Canadians

In groups, have the students consider the historical events that were unjust to
Chinese Canadians. They will do this by reviewing the classroom timeline of
events or by replaying the Time Shuffle game. Have the groups list events that
have been hurtful or damaging to Chinese Canadians, or that are worthy of a
government apology. The students will share their list of events with the rest of
the class.

First in small groups, and then as a class, invite the students to provide as many
answers as they can to the following question: VWhat actions can governments
take to make up for past wrongs?

official apologies
financial compensation to victims and families

education projects to raise awareness and prevent similar mistakes from
happening again

memorials and commemorations to raise awareness

Hand out Blackline Master |: BC Apology to Chinese Canadians. This is the BC
provincial government's apology given by Christy Clark in May 2014. Either read
the apology to the class or show this CBC video clip of Premier Clark delivering
the apology.

Chinese Community gets apology from BC for historical wrongs:
http://www.cbc.ca/news/canada/british-columbia/chinese-community-gets-
apology-from-b-c-for-historical-wrongs-1.2643938

(1:49)

Ask the class the following questions and record the answers on the board.

» What reasons does the Premier offer for apologizing to Chinese
Canadians?

» How does the Premier acknowledge the contributions by Chinese
Canadians in her apology?

www.openschool.bc.ca/bambooshoots




Lesson 4: Apologies for Past VWrongs Lesson Plan

Explain to the students that when we judge actions and people in history we
have to remain mindful of:

What people thought and believed at the time.
What we believe now.

Our responsibility to remember injustices of the past and the legacy of these
Injustices today.

Part C — Taking a Position

|. Have the students take one of the following three positions on the issue of
government responsibility for historical wrongs against Chinese Canadians:

The government should apologize for all past wrongs committed against
Chinese Canadians and offer financial compensation to the victims and their
families.

The government should apologize for some past wrongs committed against
Chinese Canadians and offer to fund educational projects and memorial
campaigns.

The government should not apologize for past wrongs committed against
Chinese Canadians.

2. Have the students fill out Blackline Master 2: Stating a Position for U-shaped
Discussion. Tell the students to create arguments in favour and against their
position on whether governments should apologize for past wrongs against
Chinese Canadians. The students gather evidence for their arguments from the
timeline and activities from previous lessons. This enables them to consider the
historical context and experiences of Chinese Canadians in BC's history.

www.openschool.bc.ca/lbambooshoots 9




Lesson 4: Apologies for Past VWrongs Lesson Plan

Lesson Conclusion:

|, Arrange the students into a U-shape based upon their position in the argument.
Those who are neither strongly for or against the argument should sit along the
joining curve of the U-shape.

Strongly for Strongly against

Equally for and against

2. Have the students take part in a U-shaped discussion. Each side has a turn to
argue their position and to suggest government action or inaction on the issue
of historical wrongs.

3. After hearing the various positions and arguments, ask the students if they
would change their position on the issue. The students may wish to physically
move to a new position on the U-shaped continuum to indicate their changed
position on the issue.

4. Have students complete Blackline Master 3: Justifying and Reflecting on
U-shaped Discussion. The students end the lesson with a reflection on what
they think is the most appropriate course of action for governments.

| O www.openschool.bc.ca/bambooshoots




Lesson 4: Apologies for Past VWrongs

Assessment Options:

Rubric [:
Self-assessment — Forming an
Argument

Rubric 2:
Assessing U-shaped Discussion

Extension Activities:

The students write a letter to
their Member of Parliament
expressing an argument for or
against government action on
historical wrongs.

The students examine or
compare the memorialization
of other groups' contributions
and/or hardships or struggles
to that of Chinese Canadians.
For example, they can
compare Canadian First
Nations, Indo-Canadians, and
Japanese Canadians to Chinese
Canadians.

www.openschool.bc.ca/bambooshoots

Lesson Plan

Additional Resources

Where are the Children?
Healing the Legacy of the
Residential Schools
http://wherearethechildren.ca/

Statement of Apology to
Former Students of Indian
Residential Schools

https://www.aadnc-aandc.gc.ca/
eng/1100100015644/1100100015649

CBC Television:

Japanese Canadians: The Long
Journey Home
http.//www.cbc.ca/player/Digital+Archives/
War+and+Conflict/Second+World+War/

lapanese-Canadian+Internment/
ID/1415158429/

(Video 9:15)

Internment and Redress:
Japanese Canadians

http://www.japanesecanadianhistory.net/
GuideExcerptsForSocialStudies! |.pdf
The 7 C’s of Argumentation

http://www.uen.org/core/languagearts/
writing/downloads//C _argumentation.pdf






Lesson 4: Apologies for Past VWrongs Blackline Masters

Blackline Masters

Blackline Master |
BC Apology to Chinese Canadians

Blackline Master 2
Stating a Position for U-shaped Discussion

Blackline Master 3
Justifying and Reflecting on U-shaped Discussion
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Lesson 4: Apologies for Past VWrongs Blackline Master |

BC Apology to Chinese Canadians

Today we express our sorrow and
regret for historical provincial
government practices that were
once considered appropriate. While
the governments which passed
these laws and policies acted in a
manner that was lawful at the time,
today this racist discrimination is
seen by British Columbians—
represented by all members of the
legislative assembly—as
unacceptable and intolerable. We believe this formal apology is required to ensure
that closure can be reached on this dark period in our province's history. The
legislative assembly’s apology today signifies our deepest regret for the hardship and
suffering our past provincial governments imposed on Chinese Canadians.

The entire Legislative Assembly acknowledges the perseverance of Chinese
Canadians that was demonstrated with grace and dignity throughout our history
while being oppressed by unfair and discriminatory historical laws.

Moreover, we acknowledge the overwhelming contribution by Chinese Canadians to
British Columbia’s culture, history and economic prosperity.

On behalf of the Province of
British Columbia, and on behalf
of the entire legislative assembly,
we sincerely apologize for the
provincial government'’s historical
wrongs. We are sorry for the
discriminatory legislation and racist
policies enacted by past provincial
governments. We will ensure that

this never happens again.
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Blackline Master 2

Lesson 4: Apologies for Past VWrongs
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Lesson 4: Apologies for Past VWrongs

Blackline Master 3

Justifying and Reflecting on U-shaped Discussion

Name:

Interesting arguments: VWhat two arguments from classmates caused you to wonder

about or rethink your position?

Position on the U-shaped Continuum:

Position on the U-shaped Continuum:

Reasons:

Reasons:

Final Position: Did you change your position on the U-shaped continuum? In which
direction did you shift! What caused you to make this shift! If you did not shift along
the continuum, what additional arguments or evidence reinforced your position and
caused you to stay with your original position?

4 | changed Reasons for remaining in the same position or for changing my position:
my position.
Q 1 did NOT
change my
position.
page | of 3
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Lesson 4: Apologies for Past VWrongs Blackline Master 3

Justification for your final position: List the three most powerful reasons that
support your final position on the issue.

Reason |:

Reason 2:

Reason 3:

page 2 of 3
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Lesson 4: Apologies for Past VWrongs Blackline Master 3

Reflection

In your opinion, what is the most appropriate course of action for governments to
address historical wrongs?

©The Critical Thinking Consortium. Adapted with permission. page 3 of 3
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Lesson 4: Apologies for Past VWrongs

Assessment Rubrics

Rubric |
Self-Assessment — Forming an Argument

Rubric 2
Assessing U-shaped Discussion

Assessment Rubrics

St R R R R
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Lesson 4: Apologies for Past VWrongs

Assessing U-shaped Discussion

Use the following scale to score student performances:

4 = Sophisticated Understanding
3 = Extensive Understanding

2 = Basic Understanding

| = Partial Understanding

N/A = Not Demonstrated

Rubric 2

Background Knowledge Open-mindedness
* accurate use of relevant * open to considering a
facts variety of views

* willing to rethink view and
position based on new
evidence or arguments

4 3 2 | N/A 4 3 2 I N/A

Reasoned Judgment

* uses evidence to reach an
informed decision

e considers criteria when
making a decision.

4 3 2 I N/A

©The Critical Thinking Consortium. Adapted with permission.

www.openschool.bc.ca/lbambooshoots

2






Grade 5

L esson 5

Places of Historical Significance in BC
for Chinese Canadians

SN R T R S R o e

CONTENTS

Lesson Plan 3

Blackline Masters |3

Assessment Rubrics 2|
Bauboo Dhoots

CHINESE CANADIAN LEGACIES IN BC



Acknowledgements & Copyright

© 2015 Province of British Columbia

This resource was developed for the Ministry of International Trade and Minister Responsible for
Asia Pacific Strategy and Multiculturalism by Open School BC, Ministry of Education in partnership
with the Royal BC Museum, the Legacy Initiatives Advisory Council and BC teachers.

A full list of contributors to Bamboo Shoots: Chinese Canadian Legacies in BC can be found at
www.openschool.bc.ca/bambooshoots.

Images included in this lesson:

* Page 3: Harling Point Cemetery, Victoria, BC
Gordon Pritchard



Lesson 5: Places of Historical Significance in BC for Chinese Canadians Lesson Plan

Lesson Plan

Theme

Places can hold significance
for cultural groups both in the
past and in the present.

Activity / Task

Focus Question

What places in the province
of BC should memorialize the
contributions and sacrifices
made by Chinese Canadians?

Students select five places that are historically important to Chinese Canadians
from the Heritage BC website or from their own ideas. Students also

evaluate the extent to which these local places are historically significant for
Chinese Canadians in BC. Finally, students create a commemorative design to

memorialize the one place
that had the most historical
significance for Chinese
Canadians.

www.openschool.bc.ca/lbambooshoots




Lesson 5: Places of Historical Significance in BC for Chinese Canadians Lesson Plan

Obijectives

Students will be able to select
places that they deem as
important to Chinese
Canadians' history and create
a memorial to commemorate
Chinese Canadians.

Historical Thinking Competency

Learning Outcomes

Students will be able to

recognize and explain important
features of various local places

in order to elaborate on the
Chinese Canadian experiences,
contributions, and struggles in the
development of BC.

Speculating about the significance of places to a group of people in the

past and present.

Making judgments of significance using criteria.

Core Competency Focus

Communication: Acquire, interpret, and present information.

Personal Awareness and Responsibility: Valuing diversity.

www.openschool.bc.ca/bambooshoots




Lesson 5: Places of Historical Significance in BC for Chinese Canadians Lesson Plan

Lesson Preparation

Time Frame: Two to three classes

Teacher Backgrounder:

In preparation for the lesson introduction, gather images of memorials (e.g., Canadian
National Vimy Memorials and Monuments, Tomb of the Unknown Soldier, Totem
Poles, Terry Fox Memorial, etc.). As well, gather or take photos of various kinds of
memorials in your local community or region (e.g., cenotaphs, statues, tombstones,
plaques, parks, etc.).

In preparation for Part A of the lesson, familiarize yourself with Heritage BC's
Chinese Historic Places Recognition Project. The report, Recognizing Chinese
Canadian History in British Columbia, provides context as well as information about
each of the /7 nominated places. The report is in the

lesson download package.

Materials: Vocabulary

Blackline Masters and Rubrics are included at the end of
this lesson plan. Other support materials, as well as an
editable version of the lesson plan, can be found in the
Grade 5 Teaching Materials on the website
www.openschool.bc.ca/bambooshoots

memorialize:

to do or create
something that
causes people to

remember
Photos of monuments / memorials

monument:
Poster paper, pencils, felt pens, rulers, something built
computers, etc. for the memorial design in memory of a

. . person or event
Computer/projector (optional)

commemorate:
serve as a memorial
or reminder of a
Heritage BC's Chinese Historic Places person or an event
Interactive Map

Recognizing Chinese Canadian History in British
Columbia: Historic Places Nomination Report

http://www.heritagebc.ca/chinese-historiccmap

www.openschool.bc.ca/lbambooshoots 5




Lesson 5: Places of Historical Significance in BC for Chinese Canadians Lesson Plan

Blackline Master I:
Considering Places of Historical Significance for Chinese Canadians in BC

Blackline Master 2: Creating a Memorial

Rubric I: Assessing Commemorative Design

Lesson Sequence

The “Hook’ (Suggested Introduction)

|, Project, or hand out, images of the memorials in your community or region that
you gathered prior to the class. Ask the students these questions:

» Have they ever seen these memorials?
» If so, what were their reactions or thoughts?

2. Askthe class what they think are the purposes for memorials. Building on
student responses, explain that memorials help us remember something—
usually a person or an event. Memorials can include sculptures, statues,
fountains, gravestones, memorial plaques, or parks. Online memorials are also
becoming popular.

3. Ask the students these questions:

»  What elements make a memorial effective (e.g., materials used, designs,
and words)?

» How do we determine the value of a memorial (e.g,, visual appeal, style,
materials used, how well it reflects a particular period in history)?

» Is the location of a memorial important?

6 www.openschool.bc.ca/bambooshoots




Lesson 5: Places of Historical Significance in BC for Chinese Canadians Lesson Plan

Part A — Determining Significance of Historic Places

|. Explain to the class that Heritage BC asked the public to nominate historic
places that are significant to the Chinese community and the history of BC. The
nomination closed in February, 2015. 38 nominations were received from the
public, representing // distinct historic places in BC.

Share the heritage values that guided the nominations for places to be
recognized under the Chinese Canadian Historic Places Recognition Project.

Any type of place can be nominated for heritage recognition: a structure, building,
group of buildings, district, or landscape. These can include public buildings,
places of worship, community buildings, commercial buildings, industrial buildings,
residences, monuments, cemeteries, parks, industrial sites, agricultural sites and
buildings, and transportation routes.

Heritage value includes the historic, aesthetic, scientific, sociallcultural, or spiritual
value of a place to past, present, or future generations.

Aesthetic Value:
Visual appeal, style, materials used, how well the place reflects a particular
period in history.

Historic Value:

The significance of the place in past events; the age of the place; the activities,
people and traditions associated with the place; how well the place evokes a
memory of the past.

Scientific Value:
The place provides knowledge, information, and evidence that helps us
understand and appreciate a culture.

Cultural/Social Value:
The meaning attached to a place by a community in the present time, and
how people feel about the place.

Spiritual Value:
The place has religious or spiritual meaning for a community, or a group of
people (such as burial sites or cemeteries).

www.openschool.bc.ca/lbambooshoots 7




Lesson 5: Places of Historical Significance in BC for Chinese Canadians Lesson Plan

2. If possible, project the Heritage BC interactive map, to show students the
/7 historic sites (with descriptions) that were nominated by people across
the province. If you are not able to project the map, read the names and
descriptions of some of the historical sites to the class, or print copies of this
information for the students.

Ask the students if there are any historic sites in their communities that are
significant to Chinese Canadians in their communities but that are not on the
list.

3. Work with the students to establish appropriate criteria for deciding what
makes a place significant or present the criteria listed below. Present the
following questions and record the students’ answers on the board:
Assigned or Inherent Importance:

»  What makes this particular place significant?

» Does it have historic, social/cultural, aesthetic, and/or spiritual value to the
community?

Influential:
» What impact or influence did this place have on the Chinese community
and the community as a whole?
» Influence can be assessed on three scales:
Magnitude: How deeply felt or profound is the influence?
Scope: How widespread or dispersed is the influence?

Duration: How long lasting are the effects?

Instrumental or Strategic Value:
» What was the purpose for this place?
» Did it achieve its purpose!

» How is the place important to the community?

8 www.openschool.bc.ca/bambooshoots




Lesson 5: Places of Historical Significance in BC for Chinese Canadians Lesson Plan

4. As a class, choose one historic place from the Heritage BC map. Apply the
criteria to determine whether the place would be a good choice for a monument
or memorial. Record the assessment of the criteria on the board. Use a five-

point scale.
Name of oo e NPT | Veryiorn
Assigned or Inherent Importance | | 2 3 4 5
Influential I 2 3 4 5
Instrumental or Strategic Value I 2 3 4 5

5. Have the students select five places they would like to research further. They can
choose from the places listed on Heritage BC's website or come up with places
of their own that are historically significant to Chinese Canadians.

6. The students conduct research on the five historic places they chose. They can
use the information given on the Heritage BC website, on the Heritage BC Map
and/or in the nomination report. They also conduct their own additional web
research.

The students fill out Part A of Blackline Master |: Considering Places of Historical
Significance for Chinese Canadians in BC to become familiar with the historic
place.

7. Once the students have filled in Part A of Blackline Master [, they complete Part
B. In Part B, the students rate each historic place based on the following criteria:

» assigned or inherent importance
» influential
» Instrumental or strategic value

Once they have rated each place based on the criteria, they can determine
the total rating score for each place and identify which place had the highest

www.openschool.bc.ca/lbambooshoots 9




Lesson 5: Places of Historical Significance in BC for Chinese Canadians Lesson Plan

score. In this way, they determine which of the five places they selected is most
significant, in their opinion.

At the end of Blackline Master | — Part B, the students write a two- or three-
sentence Statement of Significance for the place they found most significant.

Statement of Significance: This is a statement that explains what the historic
place is and why it is important. The Statement of Significance identifies key
aspects of the place that are historically significant to the community.

Students present their Statement of Significance and the score from their
Blackline Master | — Part B to the class (or to small groups).

Part B — Designing a Memorial

Ask the students these questions:

» VWhat makes a memorial powerful?

» How does a memorial move us?

» How does a memorial make us think?

» How does a memorial help us remember?

Discuss with the students the criteria used to assess the power of a memorial
design: clearly recognizable features, captures important features, and
aesthetically pleasing.

Have the students fill in Blackline Master 2: Creating a Memorial to explore the
significant place in Chinese Canadian history in BC that they researched earlier;
and wrote about in their Statement of Significance.

When the students have competed Blackline Master 2, distribute poster paper
and other materials for the students to design their memorials. The students
could also design their memorial on a computer.

They can capture their memorial design as a visual Differentiation:
symbol or a written statement. Also, distribute Students could work
Rubric I: Commemorative Design for the students individually or in

to reference. partners.

www.openschool.bc.ca/bambooshoots




Lesson 5: Places of Historical Significance in BC for Chinese Canadians Lesson Plan

Lesson Conclusion:

|, The students will share their memorial designs with the class.

2. Post the designs in the classroom. Invite parents, the principal, and/or other
classrooms in the school to walk around the gallery of designs and ask questions

of the memorial designers.

Assessment Options:

As the students do their research,
circulate and provide feedback on
their use of the criteria to rank
the relevance of historic places.
Encourage them to gather ample
information to support their score.

The students self-assess their
Statement of Significance. Does
the statement explain why the
place is significant to Chinese
Canadians! Does the statement
acknowledge the significance of
places to the Chinese Canadians!
Based on their answers to these
questions, students use a five-point
scale to self-assess.

Rubric I: This rubric applies to
the commemorative design. It
consists of assessing whether the
features are clearly recognizable,
capture important features, are
aesthetically pleasing, etc.

www.openschool.bc.ca/lbambooshoots

Extension Activities:

The students could build a model
of their monument or memorial.

They could create an itinerary for
a multiple-day tour. The itinerary
would include a map, so that
visitors can visit the five places that
the students researched.

Further questions to discuss:

» Bring up different times in
history and ask this question
about each time in history: What
place would Chinese Canadians
select as the most significant or
meaningful at that time?

» What cultural elements of
everyday life helped Chinese
Canadians connect to their
heritage?

Go on a field trip to visit one
or two places of significance
for Chinese Canadians in your
community.






Lesson 5: Places of Historical Significance in BC for Chinese Canadians Blackline Masters

Blackline Masters

Blackline Master |

Considering Places of Historical Significance for
Chinese Canadians in BC

Blackline Master 2
Creating a Memorial

www.openschool.bc.ca/bambooshoots | 3
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Blackline Master |
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Lesson 5: Places of Historical Significance in BC for Chinese Canadians Blackline Master 2

Creating a Memorial

Historical Place: Name:

Step |: Plan the memorial.

Why is this place worth remembering?

Which of the following purposes will your memorial serve!?
Select all that apply.

A Change the way people usually think about the subject
O Suggest a lesson to be learned

4 Help people remember

Q Inspire action on a contemporary issue

A Any other purpose you can think of

What would you like people to feel or think about when they see your memorial?

page | of 3
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Lesson 5: Places of Historical Significance in BC for Chinese Canadians Blackline Master 2

Who will your audience be!

What story do you want to tell?

In what ways might your memorial upset some people or cause controversy?

Step 2: Design the memorial.

Where should your memorial be displayed? What is the exact location?

What would be the best materials to use if the memorial were built?

page 2 of 3
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Lesson 5: Places of Historical Significance in BC for Chinese Canadians Blackline Master 2

What words or quotations might be inscribed on the memorial?

What should the memorial be called?

How will the memorial convey your chosen message or lesson, if any?

How will the design achieve your purpose!

page 3 of 3
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Lesson 5: Places of Historical Significance in BC for Chinese Canadians

Assessment Rubrics

Rubric |
Assessing Commemorative Design

Assessment Rubrics

e e e e e
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